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1 Introduction
Over the last few years, there has been an increase in interest in European countries
in the issue of how evidence is used to inform educational policy, and how these
processes might be improved. Evidence informed policy and practice in education
is one of the immediate priorities of the European Commission as described in, for
example, the ET2020 strategic framework (European Commission 2009).
A growing interest in strengthening the link between research and educational
policymaking has been reported in a number of European countries. There is evi-
dence, for example, that in Denmark research has become more widely used in
deciding policy (Bugge Bertramsen 2007). In the Netherlands, evidence-based
strategies are present in the national policy agenda, and a new unit within the
Ministry of Education Culture and Science, called the “Knowledge Chamber”
(Kenniskamer), has been created with the aim of producing properly researched
information which can be used by policy makers (Stegeman 2007), while in Finland
the role of evaluation has assumed a greater importance within public administra-
tion (Jakku-Sihvonen 2007).
However, there is still a clear perception that in the ﬁeld of education and
research the evidence base for policies is much less substantial than for other areas
covered by the Lisbon Strategy, such as economic growth (GDP) or the labour
market (employment). It has been observed that, in contrast with technological or
medical research, in education research there is a low level of R&D expenditure and
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success in knowledge production, and a correspondingly slow rate in the dissem-
ination and implementation of research (European Commission 2007).
Most of the attention in the literature on the impact of research for policymaking
focuses on research production. The research will not impact useless users are
willing and able to beneﬁt from its ﬁndings. The capacity of users is therefore a
signiﬁcant, but largely uninvestigated issue (Lavis et al. 2003).
The potential range of people and organizations interested in research in edu-
cation is wide. They include all the teachers, students, administrators and
policy-makers who are directly involved in education and governments as key
bodies responsible for the educational system. Beyond that, almost every group in
society—parents, employers, workers and their organizations, and the non-proﬁt
sector—has an interest in education in one way or another and thus, stands to
beneﬁt from research (Levin 2004).
A number of issues have been identiﬁed, concerning the limited impact of the
knowledge produced by educational research:
• Relevance and quality. Recent writing on educational research has argued that
short-term, small-scale “consultancy-style” funding and the “turbulence” of
higher education and higher education policy encourage “reductionist, even
myopic, research into higher education” (Scott 2000). Higher education research
is thus regarded as “weakly institutionalized” (Scott 2000) and as lacking “sta-
bility and quality” (Teichler 2000). As Locke (2009) has put it, ‘On the one hand,
efforts to make higher education research more relevant to decision-makers may
render it less rigorous in the eyes of academic peers, and therefore even less likely
to result in publication in prestigious journals. On the other, attempts to build a
ﬁrmer intellectual foundation, a more critical and sharper analytical edge and a
stronger institutional base within higher education itself, all risk eroding its
influence on national policy making and institutional practice.’ (Locke 2009).
• Lower levels of education research funding compared to other policy ﬁelds
(OECD 2000, 2003).
• Diversity of educational research and researchers. As a ﬁeld of enquiry rather than
a discipline in its own right, ‘educational research relies on different disciplines
and therefore may follow very different methodologies to reach different or even
contradictory results on the same issues’ (European Commission 2007: 15).
Difﬁculties in the process of knowledge transfer from research into policy are not
unique to education. A recent report from the MASIS project (Monitoring Policy
and Research Activities on Science in Society in Europe) on the knowledge transfer
between research and policy in ﬁelds other than education suggest that a number of
structural, contextual and cultural circumstances play a key role.
However, many of the challenges for research-policy transfer relate to the com-
munication mechanisms and practices used (Bultitude et al. 2012; Cherney et al.
2012). Studies in educational research and practice indicate that policy-makers often
perceive the use of technical and complex language in research reports as barriers
(Vanderlinde and Van Braaka 2010). As has emerged in a series of interviews and
surveys undertaken in 2008 by EC-DGResearch with European policymakers, senior
866 G. Ion and R. Iucu
advisers and knowledge transfer specialists, among the main factors hindering the
take-up of research-based evidence by policy-makers reported by the three groups are
differing time scales and imperatives for communication between policy-makers and
researchers, the absence of appropriate channels for communicating between both
groups and ﬁlters for translating results (European Commission 2008).
These remarks essentially point towards the process linking research ﬁndings to
educational policy-making, and indicate the need to re-examine the role of the
networks connecting educational research and decision-making (Levin 2004;
Saunders 2007; Sebba 2007).
OECD has coined the term “brokerage” to deﬁne “the processes by which
information is mediated between stakeholders”; the processes include formal and
informal mechanisms, and, in some instances, agencies speciﬁcally set up to carry
out this function. The 2007 EC Staff Working Document employs the term
“knowledge mediation” as synonym of “brokerage”, deﬁned as ‘the translation and
the dissemination of knowledge and ﬁndings of research so that they can inform
and influence the policymaking dimension’ (European Commission 2007: 6).
Mediation can take an “active” or an “interactive form”, providing resources
directly accessible to decision-makers (e.g. databases and websites) or mechanisms
that actively engage the decision makers in the process, for example through forms
of partnership (European Commission 2007: 42).
The dimension of “knowledge mediation” or “brokerage” for educational
research has been flagged up by both EC and OECD as the weakest link in the
research-policy transfer.
According to a survey conducted by the EIPEE project (Evidence-informed
Policy-making in Education in Europe) in 2011, of 269 identiﬁed examples of
linking activities in education in 30 of the 32 target countries in Europe, only 10 %
of the activities identiﬁed occurred at the mediation level, compared with 67 %
predominantly concerned with producing research (Gough et al. 2011).
In most Member States, web portals, databases and conferences exist to act as a
communication channel between research results and policy-makers. These
instruments are usually the responsibility of public education authorities or research
institutions. The EC experts, however, are still waiting for conclusions about their
actual dissemination and therefore their relevance and usefulness (European
Commission 2007: 46).
A number of countries are seeking to achieve a closer and more stable relation-
ship between research and policy through new forms of partnership between the
communities. Some Member States have created regional institutions to create a
consensual approach to policy development at local level (e.g. DE, ES, FR, IT).
Brokerage agencies have been established in Denmark, Netherlands and United
Kingdom with the aim of providing independent reviews, creating agreed methods
of evaluation, and presenting the research results in ways which ﬁt better with the
needs of end-users. New research/analysis units have been developed within edu-
cation ministries in, for example, Malta, the Netherlands, Spain, France, and the UK,
and ‘policy-facing research centres’ in Finland, Austria, and Denmark (European
Commission 2007: 46–51).
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Furthermore, the correlation between the presence of brokerage arrangements
and the extent to which research-based knowledge has a real impact on
decision-making is found to be particularly weak in Romania and Albania. Though
brokerage arrangements are in place, the de facto impact of the scientiﬁc evidence
on decision-making processes appears to be modest (MASIS 2012). In Romania,
implementation and regulation mechanisms have not led to planned, systematic and
predictable outcomes in the long run. For example the problems within Romanian
scientiﬁc research have been addressed in numerous articles, many of them
appearing in the Science Policy Review. Kappel and Ignat (2012) claim that, in
Romania, research faces particular difﬁculties.
• In Romania, both theoretical and applied research do not engage in dialogue with
each other. Rather, they are based on flows of communication, information or
knowledge that takes the form of a vertical transfer from science to technology.
• There is no need to examine the process of technological transfer;
• Issues about the quality of applied research are still unaddressed in Romania,
and aspects of research relating to design and micro- production are not ﬁnanced
by the state.
Moreover, Lupei (2012) identiﬁes further problems in the ﬁeld of Romanian
research: “In spite of some positive aspects, such as the elaboration of Romanian
research strategy in line with the European Union framework and national
research-development plans, the outcomes are below expectations”.
Although it ranks very low, research results have improved in the last 5–6 years.
There has been a growth in investment in infrastructure and an increase in the
number of publications and patents (although it is still small compared to other
former socialist countries).
The aim of this paper is to identify the major issues linked to the use of edu-
cational research, and the relationship between research in education and education
policy insofar as they emerge through the attitudes and preoccupations of education
researchers and policy makers. Does research influence educational policy? In what
way? How well? In order to answer these questions, we focus ﬁrst on research
production, trying to identify the researchers’ perception about the quality and the
potential of their research for the policy making process. Secondly, we analyze the
policy makers’ attitudes towards research products and transfer. Finally, we discuss
the obstacles and opportunities of research transfer to policy making, and offer
some suggestions as to how it can be improved.
2 Methods
A qualitative approach, through the use of in-depth interviews, was adopted
(Denzin and Lincoln 2005). The interview guideline was validated by pilot testing,
evaluation and consultation with senior professional colleagues.
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2.1 Method and Instrument
The use of interviews meant that data could be collected directly from the key
ﬁgures within the university and policy making ﬁeld. The interviews were con-
ducted over a period of 6 months with the questions being determined by the nature
of the research objectives and the theoretical framework identiﬁed in the
introduction.
Internal validity was ensured by the selection of informants using the following
criteria: length of experience in their position, type of institutional body (individual
or collective), training and academic standing. This ensured that our interviewees
conformed to a wide variety of proﬁles. The interviews took between 40 and 50 min
and were conducted at each participant’s workplace. The selection of the respon-
dent sample was based on their representativeness, established using
non-probability criteria and using the theoretical sampling of Flick (2004). In order
to act as a control on the consistency of the responses, 6 of the participants were
interviewed a second time.
The present study used interviews organized with two different key ﬁgures
involved in the process of disseminating educational research results for
policy-making: decision-makers and researchers. For decision-makers, a
semi-structured interview was employed. The participants were asked about the
following topics:
• their perceptions of the impact of educational research in the interviewees’
department or institution in the last 2–3 years
• their perceptions about the areas in which recently performed research was most
widely used
• their opinion regarding factors that favour/inhibit the use of research in decision
making.
Data from researchers were collected through structured interviews that
included open-ended questions. The questions examined the functioning of the
research system in Romania, the characteristics of research production, research
dissemination, obstacles and opportunities regarding research in education, and its
transfer into the policy making sphere. The questions also focused on the
involvement of key social groups and the structures and processes which serve to
enhance the use of the research results in education.
2.2 Participants
Interviews were conducted at four public universities in Romania: University of
Bucharest (UB), Alexandru Ioan Cuza University in Iasi (UAIC), the Babes Bolyai
University of Cluj (UBB) and Transylvania University of Brasov (UTB). These are
ones of the most important universities across Romania, according to the
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classiﬁcation of the universities in the Romanian higher education system.1 UB,
UAIC and UBB are the ﬁrst three universities according to “the advanced research
and teaching” classiﬁcation and UTB is the ﬁrst one according to the “research and
teaching based universities” classiﬁcation.
We also interviewed key ﬁgures involved into policy making from the national
educational agencies and the Ministry of Education. The participants were:
1. Academics performing research and engaged in decision-making in universities,
departments or faculties. This category comprised in-depth interviews with
university vice-rectors in charge of quality assurance, faculty deans and heads of
departments.
2. Leading analysts of higher education governance and management. This com-
prised interviews with senior academics and experts in higher education man-
agement, as well as academics currently engaged in senior managerial roles,
such as chancellor or vice-chancellor.
3. Researchers. In this category we interviewed researchers working at university
level and at research centres’ level. The participants’ proﬁles are detailed in
Table 1.
2.3 Data Analysis
Data from the interviews were analyzed and systematized using Maxqda 11 soft-
ware. A preliminary report was drafted, identifying the key themes that emerged
from the interviews, as well as any issues or themes that could be considered
contentious. This report then formed the basis for the second phase of data col-
lection, involving a group of nine academics. These participants were selected on
the basis of their expertise in management in the context of higher education in
Europe.
The data analysis was conducted on three levels. At the preliminary level the key
units of meaning were identiﬁed. The second level of analysis involved the iden-
tiﬁcation of single units of meaning through an axial coding system linking the
dimensions of analysis with a set of complex signiﬁcance topics. The third level of
analysis extended the process of synthesis in order to extract the textual units.
The strategy used to ensure internal validity was the selection of informants
using a criteria system incorporating such aspects as: experience in management
positions, type of institution (individual or collective), training, academic standing,
and so on. This ensured that there was variety in our informants’ proﬁles.
1According to Romanian Education Act (nr. 1/2011) the universities are divided into “advanced
research and teaching” “research and teaching based universities” and “teaching based universi-
ties” (this classiﬁcation was published in the HG 789/2011).
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3 Results and Discussion
3.1 The Research in Higher Education in Romania
Over the past few years, the Romanian Higher Education System has developed an
interest in scientiﬁc research, covering all ﬁelds of study, except educational
practices and policies. Both researchers and policy-makers welcome the recent
governmental focus on ﬁnancing research activity, as well as on upgrading it to a
high standard so as to gain a high position in the academic rankings of world
universities. The impetus for this derives from the most recent assessment of
Romanian universities, an important criterion being the quality of the scientiﬁc
outcomes.
In an attempt to deﬁne the context of research in Romania, participants showed
an interest in the issue and identiﬁed the factors preventing the efﬁcient production
Table 1 Participants’ description
Code Participants’ proﬁle
Researcher Policy-maker Institution type
Interview 1
(I1)
x x Higher education institution
Interview 2
(I2)
x x Professional association
Interview 3
(I3)








x Higher education institution
Interview 6
(I6)
x x Higher education institution
Interview 7
(I7)
x x Ministry of Education
Interview 8
(I8)
x x Higher education institution
Interview 9
(I9)
x x Ministry of Education
Interview 10
(I10)
x x Higher education institution
Interview 11
(I11)
x Higher education institution
Interview 12
(I12)
x x Higher education institution
Interview 13
(I13)
x x Higher education institution
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and transfer of research. Insufﬁcient ﬁnancing and low quality research evaluation
criteria are offered as possible causes.
A key observation is the growing interest in research shown by those willing to
take part in this kind of activity: There is a favourable context for research in
Romania and, like any crisis situation, it fosters innovation. On the contrary, as far
as ﬁnancing is concerned, research activity must be reconsidered to be the back-
bone of any developing university. For the past year and a half, I have noticed a
real interest in research on the part of academics and teaching staff preparing for
their teaching grade I.” (I6)
In spite of this favourable period, research activity faces structural and organi-
zational difﬁculties. For instance, one of the researchers, a vice-rector, declared: At
the moment, in Romania, research is struggling. There are numerous legal and
administrative barriers within the institution. People are extraordinary, but they
are not given enough freedom to exercise their initiative. (I8)
The questions to be posed are what are the causes leading to such a situation, and
what can be done to improve the links between scientiﬁc research and
decision-making processes in education? To answer these questions, we identify
aspects of academic research and the transfer strategies used.
3.2 Research Production
One aspect of the research transfer process is research production and its producers.
It should be stressed that the results of research must be transferred to policies based
on high quality research.
3.2.1 Scientiﬁc Research—Between Relevance and Stringency
Most of the participants in the survey deﬁne the current context of the research
production within the universities as being segmented and ambiguous, incoherent
and fragmented. This is mainly due to the wide range of objectives and to the gap
between research and politics. With regard to the ﬁrst point, the target group
believes that: I would stress the idea that in Romania, researchers adopt European,
rather than national policy determinants. (I1)
Likewise, research production is not based on the real needs of the system or
local context, but rather on international priorities, or they are imposed by the
national or European ﬁnancing organizations. In this sense: Research should be
based on the researcher’s thirst for knowledge. It seems to me that, nowadays,
researchers proceed according to ﬁnancial and research opportunities. (I10)
Furthermore, researchers believe that research activity is less institutionalized
and lacks sustainability and quality as a result of a lack of ﬁnancial resources. Thus,
the interviewees consider that: There is little to complain about it. There should be
loud voices, more focused, less divergent. The existence of a scientiﬁc community
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becomes a “must”, a community bound together by adults’ training and education
and prepared to speak up for educational policies. (I11)
Apart from this, there are also structural and organizational drawbacks ham-
pering the management of research and highlighting the ﬁnancial difﬁculties: First,
it is the research budget and reductions, and this is always tough for the university
budget. In the case of LLL projects, based on a ﬁxed budget, Romanian legislation
prevented some activities from being carried out. Even if money is not a problem,
the parameters of Romanian legislation and some exaggerated interpretations
make it difﬁcult for research activities to be performed. Moreover, there has been a
reduction in ﬁnance at the European level for some time now. (I8)
Besides, university managers believe that, even if it has become a priority,
scientiﬁc research is still an unequal structured and disorganized domain. Research
is part of any academic ﬁeld of activity. In the ﬁeld of research, however, there is
little research, besides the scarcity of ﬁnancial resources. (I12)
Another limit on research development is incoherent management (characterized
by the lack of coherent politics and strategies promoted from top management), and
a poorly developed culture of research (“poor interest in research”, “the value given
to the research activity in the academic life” among others factors, as participants
stated). From a structural point of view, I believe that organizational culture plays
a vital role. Any organization is represented by the culture it promotes. (I3)
3.2.2 Research Activity Between Duty and Vocation
Various answers helped to sketch the proﬁle of the researcher, as the centre of any
research activity. On the one hand, universities and public organizations expect
researchers to produce high quality knowledge likely to have social application and,
on the other hand, their activity is deterred by cumbersome institutional mecha-
nisms and the lack of resources, and the balance between research and teaching in
the case of academics in universities. Actually, researchers tend to focus more on
the importance of research than on teaching. Illustrative of this is the comment:
Research is moving towards an international standard. Most universities exert a lot
of pressure on the teaching staff to carry out research. Eight years ago, the focus
was on teaching. Academic management considers research to be a prospective
source of ﬁnance. This trend can now be found in the Romanian education system.
The pressure is even greater due to academic ranking. (I11)
In order to survive, as a researcher, you need to be “strategic”, “goal-oriented so
as to meet the social and academic demands regarding current interdisciplinary
approaches promoted by the national and international research strategies” as
argues one of the researchers.
The pressure to publish and the amount of research-teaching activity detract
researchers’ attention from the business of applying research results to educational
policies. In this sense: First, research only meant public dissemination at a con-
ference and publication of one article, no more. Now, things have changed. We
must publish only ISI articles. (I4)
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The teaching-research relationship is frequently raised by the interviewees, who
mainly emphasized the value of research for institutional accreditation and personal
assessment. Another key observation is the teaching workload that will influence
the scientiﬁc proﬁle of the research in education: Most people in education are
overloaded with tasks other than research. The regular teaching workload does not
include time for research activities. Obviously, the amount you can produce is
insigniﬁcant. There is not enough time for research. Cross-disciplinary teams are
required. I hope there will be sufﬁcient time and resources to motivate people. (I10)
The evaluation system of the teaching personnel prioritizes research activity.
Nevertheless, it brings about a conflict of roles at a personal level and causes
frustration since your job is purely didactic, whereas your evaluation is based on
research. The teaching workload is too high, and the effort expended on daily tasks
leaves little time for research (I3).
All in all, the research system needs to be improved from the very beginning,
starting with its production stages. All the participants in the research agreed on
this. Other possible solutions are the balancing of teaching and research activities,
and generating high motivation for the latter, as well as taking into account the
impact that scientiﬁc research must have on the local educational practices.
3.3 Research Activity Between Duty and Vocation
Frameworks and policies developed by education systems have a great influence on
schools. Despite the general move towards greater school-level responsibility over
the past 15 years, it is still the case in government school systems that central policy
makers have a signiﬁcant influence on school stafﬁng and resourcing, curriculum
development, assessment, and shaping the environment within which schools
operate. Central government educational policies also influence the conduct of
schools and the work of teachers in other ways. The most obvious is through
resource allocation in terms of stafﬁng, and the provision of discretionary funding.
Research therefore can have an impact on schools not only through the direct
take-up of new ideas and ﬁndings by principals and teachers, but also through
developments initiated by government educational policy makers that are derived
from research, and through information that is disseminated to schools by the
central government.
Both researchers and decision-makers agree on the relationship between research
and education, claiming there is no systematic transfer of research results to edu-
cation. Researchers do not consider the transfer of research a priority, as within the
ﬁeld of education there is a general conservativism and a reluctance to change (I8).
Lack of interest in research transfer is also due to lack of ﬁnancing for the dis-
semination of project outcomes.
Bureaucracy is one of the main obstacles faced by researchers with regard to
research transfer, as well as the lack of specialized academic structures likely to
ensure the effectiveness of the process (I3).
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Another reason is the researchers’ “laziness”. According to a researcher’s
opinion: “One cause is laziness. People tend to feel more comfortable with what
they already know. Obviously, there is some reluctance to undertake a research
program, so much so ﬁnancing is uncertain. You can launch a research project
only to end up empty handed, with the project being suspended” (10)
There are also barriers at the level of organizations and structures in charge of
implementing the outcomes of research programmes, such as the Ministry of
Education. Researchers consider it may not be interested enough in the research
results and the participants emphasize the reasons why:
Another problem is the frequent and rapid changes taking place within the Ministry. One
politician may adopt a particular measure and then he/she leaves and somebody else steps
in and no longer wants to implement it. Thus, there is change for the sake of change. There
is no consistency and continuity in decision-making. For example, the Baccalaureate exam
and admission to the pre ﬁrst grade program. (I9)
Nevertheless, most of the limits of research transfer deal with the language
barriers between the two sectors or limits of discourse reception, which, sometimes,
can be too technical or scientiﬁc. The causes of such difﬁculties in the discourse
between the two educational sectors, as well as the possible impact on educational
practices are discussed below: There is also a language and motivation problem.
Some research results do not need to be interpreted by the decision-maker before
reaching the practitioner. For instance, methodologically speaking, some results
may not need validation by a decision-maker so as to be implemented by a prac-
titioner. However, when these results are presented in difﬁcult or incomprehensible
language, the practitioner will always be reluctant to adopt them. (I3)
The researcher plays a crucial role in this process; it is up to him/her to adapt the
whole process and communication strategies to the needs of the beneﬁciary:
I may be suspected of using too much theory. Nevertheless, I have learned to identify and
shape my own audience as a researcher, so that, the moment I design and plan the research
activity, I keep in constant contact with my prospective beneﬁciaries. [..]I have done this
and I know it is possible. When I claimed there were no results regarding the subject the
decision maker was interested in, within very short time and with no institutional support, I
managed to convince him/her not to make a decision. I think this shows how it should be.
(I5)
Success in communication is due to the decision-makers’ responsiveness and
willingness to trust the experts: To be responsive to a certain category of people.
Not all results are research results. (I3)
Research is disseminated through various channels and the language is extre-
mely important: All persons are affected by this educational activity. Hence, you
must pay attention to the language you use, to the communication channels, the
instruments meant to bring about change, that’s why research in education is so
difﬁcult. It is very easy to gather data. However, it becomes difﬁcult to carry out
research in order to make a change. (I4)
With regard to the means of research transfer in education, the respondents were
of the opinion that the best strategy to merge research with the decision-making
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process is the creation of collaboration networks between researchers and
decision-makers, the dissemination of research to educational institutions, as well as
the publication of articles.
While these conditions are essential to ensure the wide influence of research,
they must be supported by ease of access to research ﬁndings. This ease of access
depends on the active dissemination of research ﬁndings, but also depends on the
form this takes. A range of suggestions to improve research dissemination arises
from this project. Most of these are based on the view that the dissemination of
research ﬁndings should be an integral part of the research process for all
researchers, including postgraduate students. Such dissemination, while including
publication in academic journals, should take a wider range of forms. Generally,
single studies do not have a signiﬁcant impact. Literature reviews, and papers that
synthesize research in a form that is accessible to decision-makers are needed.
Programmes and applications based on research are a means of actively involving
both researcher and decision-makers together.
4 Discussion
The results of the research have emphasized the links between education and the
decision-making process in the ﬁeld of education. The aim was to characterize the
two contexts and identify the corresponding elements of continuity or discontinuity.
The results of the study show a disconnection between the researchers’ and
decision-makers’ expectations. The researchers require more attention from the
decision makers and expect to be involved directly in the decision making process.
This is due to a lack of quality caused by the poor research culture within higher
education, as well as by lack of a systematic approach in disseminating research
results (Simon 2012). First, participants in the present research highlighted the
importance of ﬁnancing as a key element in producing good quality results and in
being able to produce sufﬁcient research. The issue of ﬁnancing is not typical of the
Romanian context. The ﬁnancing bodies in Romania either fail to provide the
necessary budget for the research activity (Ion and Iucu 2012; Simon 2012), or do
not use solid and transparent assessment criteria when considering the results of the
research (Kappel and Ignat 2012).
Secondly, the results of our research underline the fact that research carried out
within universities is inadequate to meet the needs of the decision makers, as shown
by Scott as early as 2000, taking into account both research production, and
research use in policy making. This leads to at least two opposite positions in higher
education. One is related to the research environment with implication on the
research production and supported by leading researchers, with implications for
academic management and for teaching and research balance in higher education.
The other addresses the decision-makers environment with reference to the research
use and claims that scientiﬁc research is capable of “meeting” the political objec-
tives, with implications for ﬁnancing and control.
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The present research identiﬁes some of the causes of the gap between the
research and decision-making process. Some of these causes are related to the
production of research and draw attention to the fact that the results do not always
meet the needs of society. First of all, researchers consider that their research
activity is influenced by the priorities of the ﬁnancial bodies and claims for a real
relationship between research results and political trends in order to create the
necessary conditions for the transfer of results to policy. They have low expecta-
tions of the contribution of research to the decision-making process and regarding
the quality of their studies. For this reason, our research is in line with the studies
carried out in Australia by Smith (2000), who claims that research is just one of the
information sources and not the only one. Likewise, the results of the current
research agree with the studies done by Kappel and Ignat (2012) who claim that one
of the causes of inefﬁcient implementation of research in Romania is the small
number of applied research studies and Romanian researchers’ mentality, namely,
an unwillingness to accept internationally accepted quality criteria.
Another barrier to research transfer is the procedure. As argued by Scott (2000),
research projects, due to their long time scale, fail to address promptly political
issues that require swift solutions. Hence, Huberman (1990) claims that the inter-
action between the two domains brings about areas of collaboration between
research results and political issues. Moreover, these links may be facilitated by the
institutional structures of the parties involved (Selby-Smith et al. 1992).
In addition, the present study sheds light upon the issue of language incom-
patibility. Most of the research results focus on dissemination and the transfer of
research. The literature in the ﬁeld highlights the need for harmonization of the two
contexts, in so far as language is concerned. Both researchers and decision makers
live in separate worlds, observe different norms and speak different languages
(Ungerleider 2012). Our study shows that the “laws” governing research activity
and decision making processes are different (Levin 2004), and focuses on the
importance of mediation between the two domains. According to Huberman (1990),
there is a need for ‘sustained interactivity’, through which we can generate changes,
data flows and stimulate research competencies.
National studies carried out by authorized and accredited bodies showed that
universities failed to plan their institutional mission in accordance with the pro-
fessional roles and structures of staff. It may be possible that a higher education
institution, whose mission is to focus on its educational objectives, may fail to fulﬁl
its national mission, and thus have negative effects on the whole system. The
relationship between quality assurance and research production cannot be ignored,
so much so that just one university in Romania is responsible for almost 10 % of the
entire scientiﬁc research output. Accuracy and seriousness in the reporting of sci-
entiﬁc data is one of the most signiﬁcant proposals for the improvement of national
policies.
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5 Conclusions
Considering the participants’ opinion, we provide some guidelines for researchers
and policy-makers in the ﬁeld of education. These tentative guidelines are illus-
trated according to three levels:
5.1 At the Micro or Researcher’s Level
The results of our research may have implications for various levels. Firstly,
researchers’ responsibilities for research production and transfer are highlighted. As
professionals, researchers must provide good results and contribute to the devel-
opment of improved performance in education. Another key observation relates to
the training system within the ﬁeld of Romanian research. In order to obtain good
results, applicable to educational policies, solid expertise and a new academic
researcher’s proﬁle are needed, so that the balance between teaching, research and
administrative tasks can be reconsidered.
5.2 At an Intervention—Organizational Level
Our research paves the way for an in-depth analysis of organizational factors likely
to affect research production and transfer: engagement—interpreted as the attitude
of organizations and their members towards research, the political and managerial
context likely to promote and favour research transfer, and the ﬁnancial context
needed to foster quality results. Moreover, these institutional mechanisms may
facilitate the production and transfer of research. Thus, there is a growing need for a
clearer academic mission, focused on high quality research, well developed trans-
parency and social responsibility mechanisms, as well as including the “third
mission” as an academic priority. A key observation is that academic management
needs to promote efﬁcient research structures and their corresponding social
transfer.
5.3 At the Macro Systemic Level of Educational Policies
The role of research is analyzed, and the focus shifts from the symbolic use of
research results to a policy based on evidence. Likewise, the transparency policies
promoted by Romanian higher education system are still vague and incoherent.
Policy-makers are responsible for engaging as active partners in research produc-
tion and use. The political implications may address the QA mechanisms likely to
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assess and approve research results. This should stimulate the transfer of research
locally, regionally and internationally. Moreover, “mapping” mechanisms must be
implemented, as well as there being fair opportunities to access research funds and
infrastructures.
The links between the two contexts, at both formal and informal levels, may add
value to the linkage between research production and its transfer and use. Thus, it
may improve the sense of responsibility of the parties, as long as this is based on
equality and mutual respect and shared responsibilities.
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